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This Training is being Recorded.
When you enter the meeting,

Please drop any questions in the Chat Box

and we will answer them.
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colette.sullivan@maine.doe
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- BIII.
leora.byras@maine.gov
Jennifer Gleason 1 Special Education Consultant
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- Maine Unified Special Education Reqgulations
(MUSER) in Chat Box

Department -::I:
Education

05-071 Chapter 101

Maine Unified Special Education Regulation
Birth to Age Twenty

Effective Date:

August 25, 2017

Department of

- ] Italicized text signifies State requirements
. Maine Non-italicized text signifies federal statutory or regulatory requirements
Education



The Individuals with Disabilities Education Act
(IDEA) says the purpose of an Individualized
Education Program (IEP)iIsint o ensur e t
children with disabllities have available to them a
free appropriate public education (FAPE) that
emphasizes special education and related
services designed to meet their unigue needs and
prepare them for further education, employment
and 1| ndepenadndtoproniote movengmd ,
back to general education.

B
B
= What is the Purpose of an IEP?
N

P llMaine
7l Department of

7/l Education




= Section 2: Disability

= A child with a Disability is an Individual Who 1

A Has reached the age of 3 years;

A Has neither graduated from a secondary school program with a
regular HS diploma nor reached nor reached 20 years of age at the
start of the school year,

A Has been observed in the learning environment/classroom setting;
and

A Has been evaluated according to these rules and has been
determined to have a disability which requires the provision of
special education and supportive services.

A A child with a disability shall have one or more of the disabilities
listed in MUSER VII.2.A-M

Department of_
Education




= An Administrative Letter was issued

| January 21, 2021 outlining the Change in
Ending Age for Special Education
Eligibility

https://mainedoenews.net/2021/01/21/administrative-letter-
change-in-the-endinqg-age-for-special-education-eligibility-
effective-immediately/

Department oi_
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[

L Section 2: Disability
|

. 2. DISABILITY

L] Autism (] Deaf-Blindness L] Deafness
[l Developmental Delay (3-5) [1 Developmental Delay (Kindergarten) L] Emotional Disturbance
(] Hearing Impairment [ Intellectual Disability [] Visual Impairment (including Blindness)
L] Other Health Impairment L] Orthopedic Impairment L] Speech/Language Impairment
L] Specific Learning Disability L] Traumatic Brain Injury L] Multiple Disability
(check all applicable concomitant disabilities)

MUSER i
Maine Unified Special Education Regulations

MUSER VII.2.A-M outlines all
Disability Categories, including the
Definition and the Procedure for Determination.

WEducohon



HEEN

- MUSER i Maine Unified Special
— Education Regulations

. MUSER 11.3

Adverse effect/Adversely affects. The word
Nadverseo commonly means nha
or detrimental . o To nadver}
negative impact that is more than a minor or transient
hindrance, evidenced by findings and observations based on
data sources and objective assessments with replicable
results.

) Maine

Department of

Education




HEEN

- MUSER i Maine Unified Special
— Education Regulations

. MUSER VII.2

A child must need special education. Although federal regulations
do not define Aneeds, 0 the wor

necessary, something exigent or
A child Aneedso speci al educa

because of the disability, the child can neither progress effectively

In a regular education program nor receive reasonable benefit from
such a program in spite of other services available to the child.

The need is best established through evidence of a distinctly
measurable and persistentgapi n t he <c¢chi | dos

functional performance that cannot be addressed through services
or accommodations available through the general education

%m program.
Education



MUSER T Maine Unified Special

Education Regulations
MUSER [X.3.A.(1)(a)(i)

How the child's disabllity affects the child's
Involvement and progress in the general
education curriculum;

Maine

Department of

Education



Individualized Education Plan IEP Alignment

Maine

Department of

Education

L

Current Evaluation and Progress Results

|

Academic, Functional and
Developmental Strengths

Academic Needs +
HOW Statement

Functional Needs +
HOW Statement

|

Developmental

Present Present
Level Level
! b
Annual Annual
Goal Goal
| |
Service ——+ Service

Needs + HOW
Present Present
Level Level
) b
Annual Annual
Goal Goal
| |
Service || Service




T Section 41 Academic and
B Functional/Developmental Evaluations,

= Strengths, and Needs (MUSER I1X.3.C.(1))

4. ACADEMIC AND FUNCTIONAL/DEVELOPMENTAL EVALUATIONS, STRENGTHS, AND NEEDS (MUSER IX.3.C.(1))

A. Results of all initial evaluations or most recent evaluations of the child:

B. Beyond the evaluative information in 4A, what are the academic, functional, and/or developmental strengths of the child?

C. Based on evaluative information in 4A, what are the child’s distinctly measurable and persistent gaps in academic performance,
and how do they affect the child’s involvement and progress in the general education curriculum?

Based on evaluative information in 4A, what are the child’s distinctly measurable and persistent gaps in functional performance,

and how do they affect the child’s involvement and progress in the general education curriculum?

general education curriculum?

Maine
Department of

Education




Pg. 22-23

Section 4D: FUNCTIONAL/DEVELOPMENTAL NEEDS AND “HOW” STATEMENT

B
B
B Procedural Manual
B
N

D. Based on evaluative information in 4A, what are the child’s distinctly measurable and persistent gaps in functional performance,
and how do they affect the child’s involvement and progress in the general education curriculum?

This section is used to:
o Identify the child’s functional/developmental needs and how they affect the child’s
involvement and progress in the general education.

Directions:

e Identifies specific functional/developmental skill deficits that are to such a degree, that they
need to be aligned to an annual goal and addressed through a provision of service.
Functional/developmental skill deficits can be 1dentified based on formal or informal
evaluations, functional/developmental performance and observation, and formative and
summative assessments. Related services (e.g. OT, Speech/Language) would be reflected in
this section. Ensure that each identified functional/developmental need, including a need
being addressed through a related service, 1s being addressed through at least one
functional/developmental annual goal.

e For each Need, explain how the disability adversely affects the child’s access to the general

education curriculum. This 1s not a restatement of LRE and should 1dentify the how the
child’s needs are adversely atfecting his/her involvement in the general education
ki . curriculum.
Maine
Department of

Education
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- Functional
L]

H

~ A Communicative
A Motor
A Adaptive
A Social/Emotional
A Sensory st s At o
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Section 4D: Distinctly Measurable and

Persistent Gaps in Functional
Perf ormance

and

N HoO W

D. Based on evaluative information in 4A, what are the child’s distinctly measurable and persistent gaps in functional performance,
and how do they affect the child’s involvement and progress in the general education curriculum?

|dentification of the distinctly measurable and
persistent gaps in Functional performance

AND

How the deficit has an adverse impact on the child

accessing the general education curriculum

7

Maine

Department of

Distinctly
Measurable
and Persistent
Gaps

N\

J

Education

How
Statement




D. Based on evaluative information in 4A, what are the child’s distinctly measurable and persistent gaps in functional performance,
and how do they affect the child’s involvement and progress in the general education curriculum?

Section 4D MUST include both
Distinctly Measurable and Persistent Skill Gaps
AND
the How Statement

Distinctly
Measurable and
Persistent Gaps How Statement

(Needs)

. \. y \. y,
. Maine
Department of_
Education




HEREER
B Skill Deficits/Gaps 1
= What are those specific areas?
H
‘ber”'
reme™

This Photo by Unknown Author

- Be very specific
- Do not include or reference:
- Broad Functional Areas

- Evaluation Results
- Standard Scores

Department of_
Education
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L

- Skill Deficits/Gaps i

= What are those specific areas?
|

Consider the followinq:

Might Include (there are others) 1

- Cognitive: Problem Solving, Self Awareness, Peer Interaction,
Self Initiation, etc.

- Communicative: Receptive Language, Expressive Language,
Pragmatic Language, Articulation, etc.

- Motor: Fine Motor, Gross Motor, Coloring, Cutting, Walking,
Stairs, etc.

- Adaptive: Toileting, Handwashing, Cooking, Eating, Dressing,
etc.

- Sensory: Processing, Attention to Task, Self Regulation, Self

. Advocacy, etc.

.Maine

Department of_
Education




|

= How Statement i

— What is the Impact of the Disability?
|

Consider the following: |
How do the skill de.  .'®»
Ainvolvement in general education
A access to the general education curriculum
A progress in the general education curriculum

Department of_
Education
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Measurable and
Persistent Gaps

(Needs)

o ] ] Y
Distinctly
. ‘ How Statement

Student Needs

How Statement

(Cognitive)
Maryos deficits i

impact her ability to safely engage with
pr o lpéeesax gmde level. n g

(Communicative)
Sarahds expressive

impact her ability to speak clearly with
| a npgersadgriag pthyeactivities. t s

(Motor) impact his ability to maintain appropriate
Mi chael 6s f i ne mjograspron wridng toasi dtiriag writing time.
(Adaptive) impact her ability to engage socially with

Bet hés deficits i|n per sameadedpeast e

(Social/Emotional)

impact his ability to comprehend and

Tomdés self regul aalpquosonmangIg%lq tr&eig?ngral SelleEen
setting.
(Sensory) impact her ability to stay on task in all
Barboés tactil e dlef ens grade lewlsadivities.
Viaine
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